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MOVING MOUNTAINS IN THE GRANITE STATE:
REFORMING SCHOOL FINANCE AND
DEFINING ADEQUACY IN NEW HAMPSHIRE

- by Drew Dunphy’
INTRODUCTION

The Claremont decisions on school finance in New Hampshire have
spurred sweeping change and heated debate in two separate but related areas:
taxation and educational adequacy. In the wake of the state supreme court’s
invalidation of New Hampshire’s school finance system, legislators were
charged with devising a new way to pay for schools. They were also forced
to confront their state’s long tradition of strict local control and opposition
to statewide taxes. At the same time, New Hampshire’s leaders and citizens
began to engage in one of the most extensive discussions ever conducted
about what constitutes an adequate education for the children of a particular
state. None of these processes is yet complete.

While New Hampshire has laid the foundation for lasting reform, the
rapid implementation of new definitions, funding streams and formulas has
been a bumpy ride. Discontent with the state’s temporary solutions has risen
from many corners, and the hard work of comprehensive reform is far from
over. Opportunities for substantive public engagement on the issues have
been few and far between, and often they have focused on only one half of
the issue, taxes or adequacy. The New Hampshire story highlights some of

! Drew Dunphy is a freelance writer and editor, and teaches at New York University and
John Jay College, CUNY. Previously, he served as Communications Director for the Campaign
for Fiscal Equity. Thanks to Karen Miller, Ami Mehta and Shanti Crawford for their
contributions to this paper.



the most difficult questions about finance reform, adequacy, accountability
and economic justice. Italso illustrates the difficult process of implementing
reform principles, a process that may require a more comprehensive public
policy dialogue and change in political will before New Hampshire sees a
lasting solution to its school funding crisis.

BACKGROUND

Schools & School Finance

Prior to the Claremont litigation, New Hampshire ranked last in the
nation in direct state support of public education: 8% of total K-12 funding
came from state sources, while nearly 90% came from local property taxes.
New Hampshire also suffered from widely varying property valuations, a
problem that has not yet been fully addressed.>

Primarily because of differences in property values, tax rates and per-
pupil spending varied greatly as well. At trial, Claremont plaintiffs
submitted lengthy expert witness reports pairing school districts across the
state to highlight differences in funding, tax burdens and student
performance.’ To take one example, plaintiffs emphasized the disparities
between Pittsfield, a plaintiff district, and Moultonborough. While the
median incomes of residents in the two towns are similar, Moultonborough
has many expensive vacation homes; thus, in 1995, Moutlonborough’s
equalized property valuation per pupil was almost ten times that of Pittsfield.
Accordingly, Moultonborough’s tax rate of $5.48 raised $7,251 per pupil,
while Pittsfield’s rate of $25.32 generated only $3,555 per pupil.*

? See discussion, infra., p. 29.

> VAN D. MUELLER & TERRY H. SCHULTZ, OPPORTUNITY TO LEARN IN PAIRED NEW
HAMPSHIRE SCHOOL DISTRICTS, June 1995.

®  CLAREMONT LAWSUIT INFORMATIONAL BOOK 3, available on line at
http://www.wissinst.org [hereinafter CLAREMONT INFO. Book]. This document, prepared by
the Claremont Lawsuit Coalition, was distributed in 1998 to state legislators, the State Board
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The performance of students in the two towns showed a similar
disparity. In 1995, only 53% of students in Pittsfield scored at the “basic”
level or better on the statewide English test; 90% scored that high in
Moultonborough. Only 24.5% of Pittsfield’s high school graduates went on
to a four-year college, compared with 52.8% in Moutltonborough.’

Claremont plaintiffs would go on to charge that these two towns and
others like them exemplified critical statewide problems. First, because of
New Hampshire’s heavy reliance on local sources for school funding,
property-poor districts were forced to tax themselves at a much higher rate,
yet they obtained far fewer dollars for the classroom. In 1993, the poorest
third of districts in the state had less than half the property wealth of the
richest third. The average tax rate of this poorest third was 76% higher than
that of the wealthiest districts, and yet those poorest districts raised only
70% as much revenue per pupil.® In 1995, 75% of students in the state lived
in districts whose equalized property value was below the state average, and
73% lived in districts with equalized school tax rates above the statewide
average of $16.71.7 Similarly, plaintiffs charged that the funding system
led to widespread inadequacy: 64% of New Hampshire’s students lived in
districts spending below the statewide per-pupil average 0£°$5,242.8 They
presented evidence that in June 1996, over one-fifth of New Hampshire’s
schools did not meet the state’s minimum standards.’

of Education, local school boards, libraries and chambers of commerce. It summarizes evidence
presented and arguments made during the trial of Claremont v. Merill.

5 Id. at 30 - 43. Only 23% did so in Franklin, where per-pupil spending was a meager
$3, 541.

¢ MUELLER & SCHULTZ, supra, note 3 at 88.
7 CLAREMONT INFO. BOOK at 2-3.

$Id at2.

* Id at4.



Prior School Funding Reforms

New Hampshire has reformed its school finance system numerous
times, though the effect of each reform has quickly faded.'® As early as
1789, New Hampshire set a minimum amount to be raised for public schools
from local property taxes. A town’s property tax rate was proportionate to
its share of the overall property value in the state. In effect, then, this system
functioned as a statewide property tax levied at an equalized rate (an idea
that would be reborn in the wake of the Claremont decisions). In 1919,
however, the state legislature overhauled the school finance system, setting
both a minimum and a maximum local tax rate and pledging that if a district
could not maintain its schools at the maximum tax rate, the state board of
education would supply the necessary additional funds. A report by the
House Education Committee accompanying the new legislation made clear
that the new law’s express purpose was to secure more equal educational
opportunities for children across New Hampshire. !

Laws passed in 1921 added another wrinkle to the finance system: if
a district was able to raise more money than it needed for its schools at the
minimum tax rate, those funds would be redistributed to districts that levied
the maximurnh rate but still fell short. Within a few years, however, the new
system began to fail because the legislature did not appropriate sufficient
funds. In time, additional provisions were passed so that if the legislature’s
appropriation for education was insufficient to meet districts’ claims for aid,
those claims would be pro-rated, meaning districts would only receive a
percentage of needed funds.

" The following summary is adapted from DOUGLAS E. HALL, LESSONS FROM NEW
HAMPSHIRE: WHAT WE CAN LEARN FROM THE HISTORY OF THE STATE’S ROLE IN ScHooL
FINANCE 1642-1998, New Hampshire Center for Public Policy Studies, April 1998. The report
is also available on-line at www.unh.edw/ipsse/nhepps/history.html.

' “Under this plan, those living in the poorer communities will receive new and greater
privileges; the richer communities will contribute out of their prosperity for the benefit of the
state as a whole.” Statement of Committee on Education To Accompany and Be Taken As a Part
of Their Report on House Bill No. 262, cited in Hall, 1d -
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This continued backsliding led to a second reform in 1947. The new
law raised the maximum tax rate and still provided for equalization aid to
help districts meet the costs of required programs. However, the maximum
tax rate now became a threshold for equalization aid, meaning a district
could not receive additional funds unless it taxed itself at the top rate. The
legislature’s Commission to Study the Educational System recommended
phasing in state aid increases that would reach nearly 50% of the total cost
of public education, but the legislature’s actual appropriation in 1947 only
brought the state share up to 17%. Over time, the threshold rate for
equalization aid was raised considerably and the pro rating of state aid
continued when the legislature refused to raise sufficient funds through state

taxes. :

This gradual erosion of aid led to further legislative reform, brought
on in part by a threatened legal challenge from seven school districts.!? In
June 1985, the legislature passed a new foundation aid program known as
the “Augenblick formula,™* which committed the state of New Hampshire
to at least eight percent of overall education expenditures and funneled a
greater share of foundation aid to poorer districts.” These changes,
" however, proved insufficient: not only was the 8% share inadequate help for
poor districts, the legislature never fully funded the new formula. In the first
year of the new system, Foundation Aid equaling an 8% state share would
have cost $42.4 million, but the legislature allocated only $24.3 million, 57
percent. The state never funded more than 71% of the eight percent
commitment.’ That legislative failing and the basic inadequacy of the
Augenblick formula led to the filing of the Claremont suit in June 1991.

12 The districts dropped the suit when the new legislation was passed. See CLAREMONT
INFO. BOOK, supra, note 4 at 9.

' N. H. REV. STAT. ANN. § 198:27-33 (1995). The bill was named after its creator,
education finance consultant John Augenblick.

" Between 1980 and 1982, the state’s total share of education aid had dropped below
8%; its share of Foundation Aid had remained below 2%. Hall, supra, note 10 at 10.

¥ Formulaic faults, CONCORD MONITOR, April 8, 1998; see also Hall at 10.
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“Ax the Tax”: New Hampshire’s Anti-Tax Tradition

A critical element in New Hampshire’s education debate is the state’s
long tradition of almost dogmatic opposition to taxes, particularly statewide
taxes. New Hampshire is one of only two states without a sales or income
tax; for many years, the state also had no statewide property tax. Many
conservative political and business leaders refer to the state’s tax structure
as “the New Hampshire advantage,” and some have suggested that broad-
based taxes threaten to destroy “the New Hampshire way of life.”"¢

Resistance to taxation in New Hampshire is perhaps most clearly
embodied in “The Pledge,” a phrase popularized in the state’s political
culture by William Loeb, former editor of the Manchester-based Union
Leader, New Hampshire’s largest newspaper. Starting in the early 1970s,
the paper’s editorial page railed against any statewide taxes and insisted that
politicians publically promise to oppose sales and income taxes or risk their
political futures."” When Democratic Governor Jeanne Shaheen took office
in 1996, she took the pledge, and while she and others have since backed off
this hard-line stance, strident opposition to any broad-based tax among many
state leaders has played a major role in efforts to implement a school funding

remedy.

In fact, the debate over tax reform in New Hampshire has at times
become so heated it has overshadowed the related debate about the adequacy
- of the education provided in the state’s schools. In fairness, the argument
about inadequacy may be a tougher sell: New Hampshire regularly ranks
near the top of the nation on standardized tests such as the SAT, and these
results, coupled with relatively low child poverty rates'® and the presence of

6 See, e.g., Scott Calvert, Lucas: Amendment plan is not feasible, CONCORD MONITOR,
September 23, 1998. '

7 Carey Goldberg, School Crisis Chips Away at New Hampshire's Anti-Tax Stance,
NEW YORK TIMES, April 3, 1999 at A9. -

'8 According to the most recent Census Bureau estimates, ten percent of New
Hampshire’s children live in poverty, the lowest rate in the nation. U.S. CENSUS BUREAU,

6



many affluent Boston suburbs, may mask inadequacies in certain districts
and give the impression that New Hampshire is a “well-educated” state. In
any event, taxes have been by far the more inflammatory part of the state’s
school funding debate, though some have suggested that the anti-tax
sentiment in New Hampshire is waning, largely because the Claremont
rulings have highlighted the untenable nature of the state’s tax structure.
Calls for an income tax have grown more frequent,'® and the very fact that
New Hampshire enacted a statewide property tax (albeit temporarily) in an
effort to fund adequacy indicates a thaw in the state’s historically icy
response to taxes.

Opposition to statewide taxes also has roots in New Hampshire’s
strong tradition of local control. While many states could lay claim to such
a tradition, a sense of local control and rugged individualism has long been
at the heart of the state’s political identity. Though a small state, New
Hampshire’s House of Representatives contains 400 members, making it the
third largest parliamentary body in the English-speaking world. Certain
other features of state government demonstrate a desire to make elected
officials responsive and accountable to their constituents: New Hampshire’s
governor is elected every two years, while legislators,are paid only a
nominal salary of $100 a year, creating what is sometimes called the “citizen
legislature.”? The state’s motto, of course, is “Live Free or Die.”

STATE ESTIMATES FOR PEOPLE UNDER AGE 18 FOR POVERTY INU.S.: 1997. Available on-line
at www.census.gov/hhes/www/saipe/stcty/d97_00.htm.

¥ The Concord Monitor, for example, which has covered the school funding debate
extensively, has repeatedly used its editorial page to call for an income tax. A number of
Republican candidates for the 2000 governor’s race indicated their acceptance of broad-based

taxes, a sharp break from that party’s traditional stance.
The Monitor maintains an extensive archive of articles on Claremont on its website,

http://www.concordmonitor.com/index/claremont.shtml.

® Of course, one could argue that this salary prevents those without some other
substantial source of income from serving their fellow citizens.
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LITIGATION

Initial Filings and Motion to Dismiss

Claremont v. Merrill was filed in June 1991 by five property-poor
school districts, along with one school child and one taxpayer from each
district. Plaintiffs alleged that New Hampshire’s school finance system
violated the state constitution on six counts: the state failed to spread
educational opportunities equitably -and to adequately fund education
statewide; the foundation aid statutes restrained state aid to education by
capping aid at 8%; the school finance system denied plaintiffs equal
protection; and the state’s heavy reliance on local property taxes to fund
schools resulted in an “unreasonable, disproportionate, and burdensome

tax. 921

State defendants filed a motion to dismiss the suit and, in August
1992, the Merrimack Superior Court granted the state’s motion on all six
counts. Much of the superior court’s decision was based on its reading of
Part II, article 83 of the state constitution, New Hampshire’s “education
clause.” That clause reads in part:

Knowledge and learning, generally diffused throughout a
community, being essential to the preservation of a free government

. it shall be the duty of the legislators and magistrates . . . to
cherish the interest of literature and the sciences, and all seminaries
and public schools . .. 2

Deeming this charge “amorphous,” the superior court held that “the
New Hampshire Constitution imposes no qualitative standard of education
which must be met . . . [and] imposes no quantifiable financial duty
regarding education; there is no mention of funding or even of ‘providing’

2 635 A.2d 1375, 1377 (1993). Plaintiffs’ claims regarding the foundation aid statutes
were voluntarily dropped prior to trial.

% N.H. Const of 1783, Part II, Article 83.
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or ‘maintaining’ education.””

On appeal, however, the New Hampshire Supreme Court reversed the
lower court’s ruling and remanded the case for trial. In that December-1993
decision, the supreme court undertook a lengthy exegesis of New
Hampshire’s education clause and found that it expressly recognized that a
free government “is dependent for its survival on citizens who are able to
participate intelligently in the political, economic, and social functions of
our system.”?* The court thus held that Part II, article 83 “imposes a duty on
the State to provide a constitutionally adequate education to every educable
child in the public schools in New Hampshire and to guarantee adequate
furiding.” The court also ruled that plaintiffs deserved an opportunity to
develop a factual record regarding the State’s heavy reliance on local
property taxes.

The supreme court’s 1993 decision also sparked a statewide discussion
on how to define an adequate education for New Hampshire’s students.
After establishing every student’s right to an adequate education, the court
wrote that the State’s duty extended beyond preparing students in reading,
* writing and arithmetic and “also includes broad educational opportunities
needed in today’s society to prepare citizens for their role as participants and
as potential competitors in today’s marketplace of ideas.”? Noting that the
responsibility for a detailed definition of adequacy fell squarely on the
legislature and governor, the court called on those parties to “defin[e] the

B 635 A.2d at 1377. For a comparison of the language used in New Hampshire’s and
other states’ education clauses, see William E. Thro, To Render Them Safe: The Analysis of
State Constitutional Provisions in Public School Finance Reform Litigation, 75 VA. L. REV.

1639 (1989).

% 635 A.2d at 1831. In its analysis, the Supreme Court relied heavily on the decision
of the Massachusetts Supreme Judicial Court in McDuffy v. Secretary, 615 N.E.2d 516 (1993),
since New Hampshire shared much of its eatly history with Massachusetts and modeled much
of its constitution on Massachusetts’. The two constitutions contain nearly identical clauses

regarding education. Id. at 1378.
¥ Id at 1376.
% Jd. at 1831(citing Seattle Sch. Dist. No. 1 v. State, 585 P.2d 71 (Wash. 1978)).
9



specifics of, and the appropriate means to provide through public education,
the knowledge and learning essential to the preservation of a free

government.”?’
Trial

In 1996, during a seven-week trial, plaintiffs presented evidence
regarding the inequity of New Hampshire’s school funding and taxation
system, and the inadequacies of educational opportunity available in many
districts. Plaintiffs’ presentation on the tax issue was short and
straightforward; they devoted a great deal more time to demonstrating
inadequacy, presenting vivid details about resource deprivation in certain
school districts.?® In the town of Claremont, one out of every three first
graders was recommended for the Reading Recovery program, but the
district could only provide the program to one-fourth of those students. At
the district’s Stevens High School, 70 out of 130 computers did not work
properly and 35 of 45 classrooms did not meet state building codes for
electrical wiring. In Allenstown, children with special speech and language
needs were tutored in a converted bathroom; the middle school building is
a converted bowling alley. For four years the district was forced to go
without an art or music teacher in violation of the state’s minimum
standards. In Pittsfield, the wiring in the Middle High School violated state
building codes, and chronic water leaks in the building created puddles on
" the cafeteria floor.”

Despite this evidence, the superior court ruled in favor of the State on
all four counts. In determining whether or not the State failed to spread -
educational opportunities adequately and equitably throughout New

7 Id.

% Interview with Andru Volinsky and Scott J ohnson, attorneys for Claremont plaintiffs,
December 19, 2000.

#® CLAREMONT INFO. BOOK, supra, note 4 at 30-43,
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Hampshire, the court first had to identify a constitutional standard of
adequacy. As the State had not defined adequacy following the 1993 state
supreme court decision, the trial court asked the parties in the case to submit
definitions. Noting that the supreme court had laid responsibility for
defining adequacy on the governor and legislature, the court accepted the
State’s definition over the one submitted by plaintiffs.** Using that
definition as a yardstick, the court held that educational opportunities in
plaintiff districts were adequate.

On funding, the trial court agreed with the State’s argument that
despite wide variances in per-pupil funding and tax rates, the State met its
constitutional duty to fund education by granting local districts the power to
levy taxes for schools. The court also rejected plaintiffs’ claim that by
relying so heavily on local property taxes, the state finance system violated
PartI1, article 5 of the state constitution, which held that all state taxes must
be “proportional and reasonable.” Plaintiffs argued that since local taxes
served as the means to fulfill a state duty, they should legally be considered
a state tax; thus the wildly different tax rates around the state would be
unconstitutional. The court disagreed, deeming the local property tax a

% The definition presented by state attorneys was developed by the State Board of
Education (part of New Hampshire’s executive branch) and provided in part: “An adequate
public elementary and secondary education in New Hampshire is one which provides each
educable child with an opportunity to acquire the knowledge and learning necessary to
participate intelligently in the American political, economic, and social systems of a free
government.” 703 A.2d 1353, 1357. Plaintiffs’ definition, prepared by their expert Robert
Fried, sets forward four comerstones of adequacy: “1. An ‘adequate education’ . . . provides
the physical, personnel and material resources necessary for children to acquire the skiils,
knowledge and values necessary to develop as responsible and productive citizens and to
continue formal and informal learning as adults; 2. . . recognizes and responds appropriately
to conditions that children possess when they enter school that relate to their ability to acquire
the skills, knowledge and values necessary to develop as responsible and productive citizens and
to continue formal and informal learning as adults; 3. . . . is managed at the local level in such
a way that the resources of the school district are effectively organized for the benefit of
children’s educational achievement; 4. . . . results in student educational achievement that meets
the standards necessary for children to acquire the skills, knowledge and values necessary to
develop as responsible and productive citizens and to continue formal and informal learning as
adults.” EDUCATIONAL ADEQUACY: BUILDING AN ADEQUATE SCHOOL FINANCE SYSTEM,
NATIONAL CONFERENCE OF STATE LEGISLATURES, 1998 at 32-33 [hereinafter EDUCATIONAL

ADEQUACY].
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municipal tax determined by local budgeting decisions that did not need to
be proportional statewide.

On December 17, 1997, however, the New Hampshire Supreme Court
reversed the trial court’s ruling in a sweeping decision that declared the
state’s entire system of funding public schools unconstitutional. Contrary
to the superior court’s holding, the supreme court declared “the purpose of
the school [property] tax to be overwhelmingly a State purpose.” Writing
for the majority, Chief Justice David Brock declared it unreasonable to
expect taxpayers in poor districts to pay as much as four times the tax rate
of those in wealthy districts: “This is precisely the kind of taxation and fiscal
mischief from which the framers of our State Constitution took strong steps
to protect our citizens.”” Ruling that it need not reach the plaintiffs’ other
claims, the court invalidated the finance system because its primary funding
source was disproportionate and unreasonable. The court stayed
proceedings in the case and gave the governor and the legislature until the
end of the upcoming legislative session — April 1, 1999 — to craft a new
funding system that would pass constitutional muster.

The s'upreme court’s ruling also changed the state’s discussion on
educational adequacy, as the court rejected the definition of adequacy
submitted by the State and accepted by the trial court. The court did not take
specific issue with the details of that definition, but rather held that it “[did]
not sufficiently reflect the letter or the spirit of the State Constitution’s
mandate” because it was created by members of the State Board of

Education, not the legislature.

Holding that a constitutionally adequate education is a fundamental
right in New Hampshire and stressing the enormous value placed on -
education in today’s society, the court then provided some guidelines for a
new definition of adequacy:

*1 703 A.2d 1353, 1356 (N.H. 1997).
2 Id at 1354,
12



... even a minimalist view of educational adequacy recognizes the
role of education in preparing citizens to participate in the exercise
of voting and first amendment rights . . . . Mere competénce in the
basics — reading, writing and arithmetic — is insufficient in the
waning days of the twentieth century . . .. A broad exposure to the
social, economic, scientific, technological, and political realities of
today’s society is essential for our students to compete, contribute,
and flourish in the twenty-first century.*

As further benchmarks of an adequate education, the court cited the seven
criteria set out by the Supreme Court of Kentucky in Rose v. Council for
Better Education, Inc.,* principles that plaintiffs had proposed the court
adopt in its filings with both the trial and supreme courts. The supreme
court called on the legislative and executive branches to promptly adopt
specific plans in accordance with these guidelines and, in doing so, to
“appeal to a broad constituency.”

% Id. at 1358-1359.

¥« __anefficient system of education must have as its goal to provide each and every
child with at least the seven following capacities: i) sufficient oral and written communication
skills to enable students to function in a complex and rapidly changing civilization; ii) sufficient
knowledge of economic, social, and political systems to enable the student to make informed
choices; iii) sufficient understanding of governmental processes to enable the student to
understand the issues that affect his or her community, state, and nation; iv) sufficient self-
knowledge and knowledge of his or her mental and physical wellness; v) sufficient grounding
in the arts to enable each student to appreciate his or her cultural and historical heritage; vi)
sufficient training or preparation for advanced training in either academic or vocational fields
50 as to enable each child to choose and pursue life work intelligently; and vii) sufficient levels
of academic or vocational skills to enable public school students to compete favorably with their
counterparts in surrounding states, in academics or in the job market.” 790 S.W.2d at 212.

For a discussion of the Kentucky ruling, its implementation, and the implications of its
adequacy definition, see Molly A. Hunter, All Eyes Forward: Public Engagement and Fiscal
Equity in Kentucky, 28 J. L. & EDUC. 485 (October 1999).
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IMPLEMENTATION AND REMEDY

Not surprisingly, such a forceful decision prompted an equally forceful
reactionamong the people of New Hampshire. Plaintiff attorneys and school
officials were understandably enthusiastic, although some educators were
concerned that the strong emphasis on tax reform would overshadow the
work to be done on defining adequacy, a concern that has persisted. Some
legislators saw the ruling as an opportunity for far-reaching and necessary
reforms, while others were sharply critical of both the breadth of the court’s
order and the possible implications for the state’s tax structure. Almost
immediately, two Republican gubernatorial candidates, Jim Reubens and J; ay
Lucas, called for a constitutional amendment overturning the decisions and
affirming the existing school finance system.>* Governor Shaheen
announced her opposition to a constitutional amendment to address the
state’s school funding crisis, a position she would later reverse. In the three
years since then, a great many constitutional amendments regarding school
finance have been proposed in the New Hampshire legislature. While none
has passed (and thus been passed on to the voters for approval), the issue of
such an amendment and whether the courts have any proper role in school
finance has been a source of divisiveness in the school funding debate.’
Within that climate, legislators and other leaders have struggled to find a
lasting solution.

35 See Scott Calvert, Critics look to trump court, CONCORD MONITOR, December 19,
1997.

3 The sheer number of competing amendments puts any detailed discussion of them
beyond the scope of this paper. Most reflect a desire to permanently block the courts’
involvement in school funding decisions; many include specific funding mechanisms,
specifically a return to some version of the system in place before Claremont. The Concord
Monitor’s Claremont archive contains a great many articles on various proposed amendments.
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Building a New Finance System

In January 1998, Governor Shaheen outlined her initial plans for
school funding reform in her annual State of the State address. While the
governor reaffirmed her opposition to new broad-based taxes, she did not
rule out the possibility of a statewide property tax.’” One week later, she
unveiled an outline of a new school funding plan called Advancing Better
Classrooms (ABC). Funding for the plan would come largely from local
property taxes levied at a uniform rate. Poorer school districts that could not
reach an adequacy floor at the uniform rate would receive additional funding
from the state. Wealthier districts, however, would still be allowed to tax
residents below the uniform rate if that would raise enough money to reach
the adequacy level. The plan also included an increase in overall state
education aid and a mix of tax increases. Governor Shaheen placed the cost
of the increase at $100 million (with a per-pupil adequacy amount estimated
at $4,500); others placed the cost closer to $300 million.>®

From the start, a number of state officials questioned whether the plan
" would pass constitutional muster. And almost immediately, the debate
shifted to how New Hampshire would raise the money to fund the new plan.
Many doubted whether local property taxes and other existing funding
sources could possibly raise sufficient revenue, and they worried that towns
might seek to devalue their property in order to receive more state aid. In
response, the governor quickly proposed two controversial new sources of
revenue: a 23 cent raise in the cigarette tax, and video gambling at New
Hampshire’s four state-owned racetracks.*

37 Perhaps because the supreme court had essentially ruled that New Hampshire’s
system of local property taxes was already, effectively, a statewide tax. See Scott Calvert,
Parties urged to work on Claremont strategy, CONCORD MONITOR, January 8, 1998

3% Scott Calvert, ABC Plan may spark old debates, CONCORD MONITOR, January 17,
1998; Jim Graham, Legislators react with caution, CONCORD MONITOR, January 16, 1998.

¥ Id.; Scott Calvert, Sytek may ask court for advice, CONCORD MONITOR, January 21,
1998. House Democratic Leader Peter Burling eventually submitted a biil on the governor’s
behalf to raise the cigarette tax; the bill was defeated.
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The state legislature reconvened in mid-January and kicked into high
gear. Twenty-four different proposals -- many of which had been defeated
in previous legislative sessions -- were introduced, including constitutional
amendments, a statewide property tax, income tax, value-added tax and
video gambling. At one point, the House was simultaneously considering
5 different proposed amendments and nine different tax plans.** While
legislators hammered out the details of these proposals, a different group
took up another essential reform: drafting a new definition of educational

adequacy.
Redefining Adequacy in New Hampshire

With the announcement of her ABC plan, Governor Shaheen
appointed a six-person Task Force on Educational Adequacy. The task force
met seven times over a period of two months to develop recommendations
for the successful implementation of the ABC plan, among them a new
definition of gducational adequacy. The task force was co-chaired by Paula
Adriance, head of the New Hampshire School Boards Association, and John
Crosier, President of the Business and Industry Association of New
Hampshire.*!

While Governor Shaheen had initially planned that her task force
would meet in private, members of the press threatened court action if the
“meetings were not made public.” The Governor and the task force agreed

0 See Calvert, Sytek may ask court for advice; Scott Calvert, 24 proposals are thrown
into the legislative hopper, CONCORD MONITOR, Jan. 14, 1998,

“! The other members were: John Lewis, chair of the state Board of Education; Richard
Ashooh, director of public affairs for Sanders, a Lockheed Martin Company; Kathy Fuller, a
member of the Franklin School Board; and Bud Hawkins, vice president of National Aperture,
Inc., a small business located in Salem. House Speaker Donna Sytek and Senate President Joe
Delahunty declined offers to join the committee. Matthew T. Hall, For new adequacy panel,
a tall order, CONCORD MONITOR, Friday, January 16, 1998.

“ Interview with John Crosier, August 15, 2000.
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to open the meetings. With the help of representatives of the State
Department of Education, the task force reviewed articles and laws from
other states implementing education reform, as well as New Hampshire’s
existing standards and assessment methods.* The task force aimed to take
the best practices from other states and adapt them to New Hampshire’s

school system.*

At the same time, other discussions on adequacy were taking place
elsewhere. In the wake of the Claremont ruling, the Speaker of the New
Hampshire House charged the House Education Committee with defining
adequacy. The committee brought in national experts, attended town
meetings and symposia, and held hearings with advocacy and interest
groups, teachers and administrators.” According to then-committee chair
Jane O’Hearn, stakeholders expressed considerable consensus about the
elements of adequacy; the question of how to fund the definition elicited far
less agreement. In February 1998, the Education Committee held a public
legislative hearing on adequacy, where parents, school administrators,
school board members and legislators suggested a variety of ways to
construe adequacy. Some cautioned against a bare-bones definition, while
others stressed that local and parental control of the schools be maintained.*
Definitions of adequacy were also developed by the New Hampshire School
Boards Association, the New Hampshire School Administrators Association,
and a group of state representatives.?’

#  The other states were Kentucky, Massachusetts, Michigan, Mississippi, North
Carolina, Tennessee and Vermont. Letter from Govemor’s Task Force on Educational
Adequacy to Governor Jeanne Shaheen, February 9, 1998(cover letter to Task Force Final
Report, on file with author).

4 Crosier Interview.

4 Interview with Senator Jane O’Hearn, Chair, Senate Education Committee and former
Chair, House Education Committee, January 29, 2001. Senator O’Hearn is also a member of
the legislature’s Adequate Education and Education Funding Commission, discussed below.

% Matthew T. Hall, Ideas abound on an adequate education, CONCORD MONITOR,
February 6, 1998.

47 These definitions, along with those submitted by the parties in Claremont, are
collected in EDUCATIONAL ADEQUACY, supra note 30.
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The adequacy definitions developed by the legislature and the
governor'’s task force were quite similar, and the definition adopted into law
in October reflects a combination of the two.*® After a brief introductory
statement,* the definition lists eight general principles that draw heavily
from a definition adopted in North Carolina and the guidelines set out in
Kentucky’s Rose decision and cited by the New Hampshire Supreme Court.
They emphasize the opportunity for all students to acquire skills in basic
curriculum areas and preparation for responsible citizenship and the
contemporary workplace.*

The task force also worked to develop effective accountability
proposals, and in its recommendations attempted to balance intervention
measures with New Hampshire’s strong tradition of local control.”* Their

4 (O’Hearn Interview.

% That statement reads: “It is the policy of the State of New Hampshire that public K-12
education shall provide all students with the opportunity to acquire the education necessary to
prepare them for successful participation in the social, economic, scientific, technological, and
civic realities of society, now and in the years to come; an education that is consistent with the
curriculum and student proficiency standards specified in state school approval rules and New
Hampshire curriculum frameworks.” N.H. REV. STAT. ANN. § 193-E:1 (1998).

% “An adequate education shall provide all students with the opportunity to acquire: I.
Skill in reading, writing, and speaking English to enable them to communicate effectively and
think creatively and critically; II. Skill in mathematics and familiarity with methods of science
to enable them to analyze information, solve problems, and make rational decisions; III
Knowledge of the biological, physical, and earth sciences to enable them to understand and
appreciate the world around them; IV. Knowledge of civics and government, economics,
geography, and history to enable them to participate in the democratic process and to make
informed choices as responsible citizens; V. Grounding in the arts, languages, and literature to
enable them to appreciate our cultural heritage and develop lifelong interests and involvement
in these areas; V1. Sound wellness and environmental practices to enable them to enhance their
own well-being, as well as that of others; VIL Skills for lifelong leaming, including
interpersonal and technological skills, to enable them to learn, work, and participate effectively
in a changing society.” N. H. REV. STAT. ANN. § 193-E:2 (1998).

3" Crosier Interview. “. .. [T]he appropriate means to provide an adequate education
is through an integrated system of shared responsibility between state and local government.
In this system, the state established, though school approval and proficiency standards, the
framework for the delivery of educational services at the local level and school districts have
flexibility in implementing diverse educational approaches tailored to meet student needs.”
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proposal set out detailed quality standards for all districts; in districts which
failed to meet the quality standards, the State Education Commissioner
would appoint a quality assurance team to work with the district toward
improvement. Districts that failed repeatedly might be subject to greater
state intervention. The proposal also included recommendations to give
more powers to the Department of Education and the State Board of
Education, and to improve their effectiveness.*

These proposals did not fare well with the state legislature. Almost
immediately the accountability provisions came under sharp criticism from
those who feared a state “takeover” of failing schools. Governor Shaheen
quickly announced her opposition to the intervention options presented by
the task force.”> While the statutes passed in 1998 contained the task force’s
general policy statements regarding local control, they only stipulated that
by April 1, 2000, each school district was required to file a report with the
state education department containing data related to four performance
indicators.>*

While the task force was not charged with putting a dollar amount on
“adequacy or with determining a funding source, it did debate ways to
determine the cost of an adequate education. In the end, the task force’s
report contained three alternate methods from which the governor and the

FINAL REPORT, GOVERNOR’S TASK FORCE ON EDUCATIONAL ADEQUACY ! [hereinafter GOv’s
TASK FORCE REPORT]. .

52 The task force proposed a five-year cycle to review school approval and curriculum
frameworks, as well as a statewide education improvement plan based on input from parents,
business people, educators and other citizens. Id. at 2-4.

%! Matthew T. Hall, Shakeen opposes school takeovers, CONCORD MONITOR, February
12, 1998.

% Attendance and drop-out rates; environmental factors such as school safety; rates of
graduates going on to post-secondary education, military service and work; performance on state
tests. Districts were also required to report on any locally-developed performance indicators.

N. H.REV. STAT. ANN. § 193-E:3 (1998).
The law also required the state education department to produce a statewide report on

the condition of education by district and by school. These report cards were made available
on the Internet in December 2000,
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legislature might choose.” The task force’s hesitancy about a solid position
on funding adequacy may have been a harbinger of the heated debate over
funding sources that lay immediately ahead.

Put to the Test: The Supreme Court Reviews ABC

In May 1998, after an angry debate in the statehouse, New
Hampshire’s Republican-controlled Senate took advantage of an unusual
feature of New Hampshire’s legal system and sent ABC and a competing
school funding plan to the State Supreme Court for an advisory opinion on
their constitutionality.’® Before ruling on the funding plans, the court invited
input from the public. The court received nearly sixty written responses
from elected officials, gubernatorial candidates, attorneys, educators and
parents. Governor Shaheen and a number of other Democrats asked the court
to return the Senate’s questions unanswered, since the bills under
consideration had not been finalized. Others opposed ABC in an effort to
preserve the current tax system and perhaps have a better chance of passing
aconstitutiond] amendment. Plaintiffattorney Andru Volinsky, focusing on
the “special abatement” provisions in the plans, urged the court to reject

%> They suggested that the cost of an adequate education could be based on: a) the
average annual per-pupil cost for all schools meeting state standards, b) the average annual
-statewide expenditures of all school districts, or c) the average costs of five districts that meet
state standards and that have a higher percentage of students than the statewide average
achieving at the ‘proficient’ and ‘advanced’ levels on state tests. GOV’S TASK FORCE REPORT
supra note 51 at 6. See also Matthew T. Hall, Adequacy group has a ‘menu’ of offerings,
CONCORD MONITOR, February 7, 1998.

% Along with ABC, the Senate submitted the ‘A’ plan crafted by Republican Senator and
then gubernatorial candidate Jim Reubens. The ‘A’ plan contained no new taxes but proposed
to increase education spending by $32 per year, targeting the additional aid to the state’s
neediest districts. The plan would have required a constitutional amendment, earmarking a
percentage of room and meal taxes for education, to become legal. See Scott Calvert, ‘4’ plan
garners support, CONCORD MONITOR, April 24, 1998. In its advisory opinion, the supreme
court ruled that the plan would simply continue the state’s reliance on “unreasonable and
disproportionate” local property taxes, and thus would continue to violate the law. Opinion of
the Justices, 712 A.2d 1080, 1086 (N.H. 1998).
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